

[image: image1.jpg]


 Barningham CEVC Primary School

Community Cohesion Policy

Definition

· Working towards a society in which there is a common vision and a sense of belonging by all communities.

· Working towards a society in which the diversity of peoples’ backgrounds and circumstances is appreciated and valued.

· Working towards a society in which similar life opportunities are available to all.

· Working towards a society in which strong and positive relationships exist and continue to be developed in schools and in the wider community.

Guiding Principles
1. All learners are of equal value

We see all learners and potential learners as of equal value:

· whether or not they are disabled;
· whatever their ethnicity, culture, religious affiliation, national origin or national status;
· whatever their gender.

2. We recognise and respect diversity

Treating people equally does not necessarily involve treating them all the same. Our policies, procedures and activities must not discriminate, but are differentiated, as appropriate, to take account of differences of life experience, outlook and background, and in the kinds of barrier and disadvantage which people may face, in relation to:

· disability -  so that reasonable adjustments are made;
· ethnicity -  so that different cultural backgrounds and experiences of prejudice are recognised;
· gender -  so that the different needs and experiences of girls and boys, women and men are recognised.

3.  We foster positive attitudes and relationships, and a shared sense of cohesion and belonging

We intend that our policies, procedures and activities should promote:

· positive attitudes towards disabled people, good relations between disabled and non-disabled people, and an absence of harassment of disabled people;
· positive interaction, good relations and dialogue between groups and communities different from each other in terms of ethnicity, culture, religious affiliation, national origin or national status, and an absence of prejudice-related bullying and incidents;
· mutual respect and good relations between boys and girls, women and men, and an absence of sexual harassment.
4.  Staff recruitment, retention and development

Policies and procedures should benefit all employees and potential employees, for example in recruitment and promotion, and in continuing professional development:

· whether or not they are disabled;
· whatever their ethnicity, culture, religious affiliation, national origin or national status;
· whatever their gender.

5.  We aim to reduce and remove inequalities and barriers that already exist. 

In addition to avoiding or minimizing possible negative impacts, we take opportunities to maximize positive impacts by reducing and removing inequalities and barriers that may already exist between:

· disabled and non-disabled people;
· people of different ethnic, cultural and religious backgrounds;
· girls and boys, women and men.
6. Society as a whole should benefit

We intend that our policies and activities should benefit society as a whole, both locally and nationally, by fostering greater social cohesion, and greater participation in public life of:

· disabled people as well as non-disabled;
· people of a wide range of ethnic, cultural and religious backgrounds;
· both women and men, girls and boys.
7. Life opportunities

· Tackling inequality gaps and communicating fair treatment;
· Create opportunities for pupils’ achievement and enabling every child to achieve their potential.

Activities which promote Community Cohesion

· Working with the local churches;
· Holding charity events;
· Having visitors from external agencies come to work with the pupils;
· Encouraging the pupils’ voice through the school council;
· Promoting engagement with parents through curriculum evenings, family liaison work, parent/child courses;
· Fostering strong links with local agencies;
· Promoting social inclusion in the school’s admission arrangements;
· Promoting social inclusion in the school’s recruitment arrangements;
· Providing extended services;
· Linking with local schools;
· Opportunities for assemblies which involve members of the local and wider community;
· Developing links for work experience and community based activities;
· Sharing use of facilities e.g. festivals, sports, trips;
· Opportunities to challenge prejudice, discrimination and stereotyping (RE and PHSCE curriculums);
· Opportunities to support EAL children.
Broadly, schools’ contribution to community cohesion can be grouped under the three following headings:

· Teaching, learning and curriculum – to teach pupils to understand others, to promote common values and to value diversity, to promote awareness of human rights and of the responsibility to uphold and defend them, and to develop the skills of participation and responsible action.

· Equity and excellence – to ensure equal opportunities for all to succeed at the highest level possible, removing barriers to access and participation in learning and wider activities and eliminating variations in outcomes for different groups. 

· Engagement and ethos – to provide a means for children, young people and their families to interact with people from different backgrounds and build positive relations, including links with different schools and communities locally, across the country and internationally. 

Barriers to community cohesion

· When immigration is perceived as the main issue currently facing Britain.

· When it is felt that some groups in Britain get unfair priority re services.

· When people are not proud of their area due to crime and lack of community spirit.

Equity and excellence

We should continue to focus on securing high standards of attainment for all pupils from all ethnic backgrounds and of different socio-economic statuses, ensuring that pupils are treated with respect and supported to achieve their full potential. 
The school tracking systems will enable us to evaluate and assess progress of different groups and to tackle underperformance by any particular group.

Every Child Matters

Some of the work and activities that support community cohesion can also contribute towards the Every Child Matters outcomes of ‘making a positive contribution’, ‘enjoy and achieve’ and ‘achieving economic well-being’

The community dimension for schools

· School community – pupils, parents, carers, families, staff, governing body and community users of the site.

· The school’s geographical community – villages, West Suffolk, Suffolk.

· The UK community.

· The global community – EU and international.

· Inter school community – networks and clusters.

Schools should design programmes to recognise inequality and tension points e.g. race, faith, gender, sexual orientation, disability and age. The main focus is cohesion across different cultures, ethnic, religious and socio economic groups.

Frances Parr

September 2016
To be revised September 2019









Barningham CEVC School Community Cohesion Policy       September 2016
Personnel and Communications Committee

